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Year 1 Reading 

Children use phonic knowledge to decode simple words.  They read aloud accurately books that are consistent with their 
developing phonic knowledge and that do not require them to use other strategies to work out words.  They re-read these 
books to build up their fluency and confidence in word reading. Children will also have many opportunities to listen to and 
discuss a wide range of poems, stories and non-fiction at a level beyond that which they can read independently.  All pupils 
will have opportunity to enjoy these texts regardless of their phonic ability.  Children will become very familiar with key stories, 
fairy stories and traditional tales, retelling them and joining in with predictable phrases.  They will also learn to appreciate 
simple rhymes and poems and be able to recite some by heart.   

 

 Word reading             

Apply phonics knowledge and skills as the primary route to decode words  

Speedily recall all 40+ phonemes including alternative sounds for graphemes  

Read accurately by blending sounds in unfamiliar words containing taught GPCs 

Read common exception words (see spelling list below) 

Read –s, -es, -ing, -ed, -er, - est endings 

Read contracted words and understand that the apostrophe represents the omitted word (I’m, I’ll, we’ll) 

Read multi-syllabic words containing taught GPCs  

Re-read books containing GPCs taught to build fluency and confidence 

Check that the text makes sense to them as they read and correct inaccurate reading 

Reading comprehension (taught following a reading content domain based approach) 

Objectives in bold indicate new  learning for that year group 

1a – Draw on knowledge of 
vocabulary to understand texts 

1b - Identify and explain key 
aspects of fiction and non-
fiction texts 

1c – Identify and 
explain the sequence of 
events in a text 

1d – Make inferences 
from the text 

1e – Predict what 
might happen on the 
basis of what has been 
read so far 

Find and copy a word that 
means… 

Give another word for… 

Identify which words the author 
has used to describe the 
setting/character… 

Identify meaning of new words 
using known vocabulary 

Recognise familiar patterns of 
language and repeated refrains 
in traditional tales including 
story openings and endings 

Begin to consider the author’s 
choice of vocabulary  

Know the difference 
between fiction and non-
fiction  

Link texts to their own 
experiences 

Identify key features of the 
text types – stories, non-
fiction and poetry 

Identify main characters, 
events, titles and 
information 

Retrieve literal information 
from a text e.g. about a 
character’s appearance and 
actions from the text 

Explain what has 
happened so far in 
what has been read 

Sequence events 
pictorially and by 
numbering simple 
sentences 

 

Infer a character’s 
feelings based on 
pictorial and written 
clues 

 

Make plausible 
predictions about what 
a story might be about 
based on picture clues 
and clues in the title, 
blurb, opening lines… 

 

Teachers are expected to provide opportunities for subtle differentiation within the same content domain through 
cognitive challenge, including (but not necessarily limited to) the following: 
 

-  Accessibility of the target information (Where can the information be found?) 

- Complexity of the target information (What is the language of the text like?) 

- Task-specific complexity (How much work is needed to answer the question?) 

- Response strategy (How easy is it to organise and present the answer?) 

- Technical knowledge required (How complex is the language of the question or the knowledge needed to answer it?) 

(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628806/2016_KS1_Englishread
ing_framework_PDFA_V2.pdf)  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628806/2016_KS1_Englishreading_framework_PDFA_V2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628806/2016_KS1_Englishreading_framework_PDFA_V2.pdf
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Year 1 Writing 

Writing communicates meaning through simple phrases and sentences, and demonstrates awareness of basic punctuation. 
Children are correctly spelling simple words and making phonetically plausible attempts at spelling other words. They are 
beginning to use appropriate language and their writing can usually be read without mediation.  Children will be supported to 
consider the impact of their writing on the reader as appropriate using ‘My reader will…’. 

 

Handwriting           

Form lowercase letters, capital letters and digits 0-9 in the correct direction, starting and finishing in the right place 

Write letters on the line with descenders and ascenders used accurately 

Use appropriate sizing of lowercase letters and capital letters in relation to each other in most of their writing 

Use spacing between words 

NB: It is expected that all children will be taught pre-cursive writing and will progress to continuous cursive when they are ready. 

Composition and organisation            

Write simple dictated sentences containing words already taught accurately 

Retell a familiar story and begin to use their own simple story ideas 

Write simple narratives about personal experiences and those of others (real or fictional) 

Begin to write coherently by doing the following: 

- Use adjectives to describe and inform 

- Use simple sentences that make sense and follow on 

- Use statements, commands and questions as appropriate 

Use co-ordination to join clauses e.g. and, or, but 

NB: It is expected that teacher may help to build sentences through questioning in Year 1 and children will often compose a sentence orally 
before writing it.   Children may also draw heavily on teacher modelling of adjectives and sentence structure at this stage. 

Children working beyond Year 1 expectations should be encouraged to begin to write effectively for different purposes by doing the following: 

• Choosing appropriate adjectives 

• Drawing on their reading to inform their vocabulary 

• Rereading their writing to check that it makes sense as a whole piece and beginning to make simple revisions 

Vocabulary, punctuation and grammar            

Use capital letters and full stops to demarcate sentences with increasing accuracy 

Use capital letters for names, places, days of the week and the personal pronoun I 

Use question marks  

Use exclamation marks 

Use the simple present and past tense accurately 

Use and understand the following terminology - letter, capital letter, word, singular, plural, sentence, punctuation, full stop, question mark, 
exclamation mark 

Children working beyond Year 1 expectations should be encouraged to begin to consider how they can control their use of punctuation for effect 
through looking at how authors have done this and beginning to experiment in their own writing. 
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Spelling            

Name the letters of the alphabet in order and use letter names to distinguish between alternative spellings of the same sound 

The process of segmenting spoken words into sounds before choosing graphemes to represent the sounds 

The division of words into syllables 

The letters of the alphabet and the sounds which they most commonly represent (set 1 RWI sounds) 

Vowel digraphs and trigraphs (set 2 and 3 RWI sounds) 

Words containing double consonants ff, ll, ss, zz, ck 

To add the suffixes -s, -es, -ing, -ed, -er, -est where there is no change to the root word.  

To add the prefix un- 

Compound words (e.g. football, playground, bedroom) 

Consonant spellings ph, wh 

Words ending in –y (e.g. very, happy, funny) and –ve (have, give) 

Common exception words: the, a, do, to, today, of, said, says, are, were, was, is, his, has, I, you, your, they, be, he, me, she, we, no, go, so, by, 
my, here, there, where, love, come, some, one, once, ask, friend, school, put, push, pull, full, house, our 

Make phonically-plausible attempts at other words 

 

Explicit knowledge of grammar is very important, as it gives us more conscious control and choice in our language. Building 

this knowledge, however, is best achieved through a focus on grammar within the teaching of reading, writing and speaking 

rather than as discrete lessons.   There is an expectation that previously taught grammar will be continuously reinforced 

through modelled writing. 

 

Suggested texts for Year 1 

 

Fiction  Non-fiction Poetry 

Cinnamon Neil Gaiman 
Good Little Wolf Nadia Shereen 
Where the Wild Things Are Maurice Sendak 
The Tiger who Came to Tea Judith Kerr 
Not Now, Bernard David McKee 
Gorilla Anthony Browne 
Zoo Anthony Browne 
Stormwhale Benji Davies 
Beegu Alexis Deacon 
The Way Back Home Oliver Jeffers 
Lost and Found Oliver Jeffers 
The Enormous Crocodile Roald Dahl 
The Fox and the Star Coraline Bickford 
Stardust Jeanne Willis 
The Jolly Christmas Postman Allan Ahlberg 
Five Minutes Peace Jill  Murphy 
 

 

The Big Book of Blue Yuval Zommer 

Professor Astro Cat’s Solar System 
Dominic Walliam and Ben Newman 

A First Book of Nature Nicola Davies 
and Mark Hearld 

The Sound Collector Roger McGough  

Mister Magnolia Quentin Blake 

I am the seed that grew the tree 
Fiona Waters 

Chocolate Cake Michael Rosen 

 

 
 
 
 

 



 

 

Year 2 Reading 

Children will continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become 
embedded and reading is fluent.  They will continue to read books that are closely matched to their growing phonics knowledge and 
re-read these to build their fluency, intonation and confidence in word reading. At this point children should be reading most words in 
these books quickly and accurately without overt sounding out and blending. Children will also have the opportunity to select from a 
wide range of texts to read for enjoyment and will begin to develop other strategies to establish meaning. Their reading demonstrates 
understanding and they will be able to ask and answer relevant questions about a variety of texts. Children in Year 2 will listen to, 
discuss and express views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that which 
they can read independently.  They will continue to build up a repertoire of stories and traditional tales to draw upon and will learn 
poems by heart, appreciating these and reciting some with appropriate intonation to make the meaning clear.    Children will also begin 
to consider the author’s choices and the intended impact on the reader (My reader will…). 

 

 Word reading             

Read accurately, including multi syllabic words  and words with common suffixes 

Read most words without overt sounding and blending 

To check the text makes sense, correcting inaccurate reading 

Read words contain set 3 sounds  

Read a wider range of common exception words (see list) 

Read fluently and with intonation that shows an awareness of punctuation, the meaning of the words and the intended impact on the reader 

Reading comprehension (taught following a reading content domain based approach) 

Objectives in bold indicate new/key  learning for that year group 

1a – Draw on knowledge of 
vocabulary to understand texts 

1b - Identify and explain 
key aspects of fiction and 
non-fiction texts 

1c – Identify and 
explain the sequence 
of events in a text 

1d – Make inferences 
from the text 

1e – Predict what 
might happen based on 
what has been read 

Find and copy a word that 
means… 

Give another word for… 

Identify which words the author 
has used to describe the 
setting/character… 

Identify meaning of new words 
using known vocabulary 

Understand why certain words 
and phrases have been used for a 
particular effect 

Begin to make links between 
vocabulary choices and the 
intended impact on the reader in 
different texts 

Recognise simple stylistic features 
e.g. rhyme, repetition, imagery… 

Link texts to their own 
experiences 

Comment on key features 
of text types i.e. stories, 
non-chronological reports, 
diaries, letters, persuasive 
texts, poetry etc (including 
non-fiction texts that are 
structured in different 
ways) 

Retrieve information 
about a character’s 
appearance, actions and 
personality from the text 

Begin to make links 
between the book they 
are reading and other 
books they have read 

Explain what has 
happened so far in 
what has been read 

Explain what 
happened before or 
after a given event 

Number events in the 
order in which they 
happened 

Infer a character’s 
feelings based on 
pictorial and written 
clues 

Explain what makes you 
think that based on a 
range of evidence from 
the text 

Comment on a 
character’s motivations 
for their words or 
actions based on 
evidence from the text 

Consider imagery used 
in poetry and the 
overall meaning of a 
poem 

Make plausible 
predictions about what 
might happen using 
multiple pieces of 
evidence from the text 

Explain why a 
prediction would be 
implausible based on 
the evidence available 

 

NB - For pupils who do not have the phonic knowledge and skills they need for year 2, teachers should use the year 1 programmes of study 
for word reading and spelling so that pupils’ word reading skills catch up. However, teachers should use the year 2 programme of study for 
comprehension so that these pupils hear and talk about new books, poems, other writing, and vocabulary with the rest of the class. 

Teachers are expected to provide opportunities for subtle differentiation within the same content domain through cognitive 
challenge, including (but not necessarily limited to) the following: 

 

-  Accessibility of the target information (Where can the information be found?) 

- Complexity of the target information (What is the language of the text like?) 

- Task-specific complexity (How much work is needed to answer the question?) 

- Response strategy (How easy is it to organise and present the answer?) 
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- Technical knowledge required (How complex is the language of the question or the knowledge needed to answer it?) 
(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628806/2016_KS1_Englishreading_framework_PDFA_V2.pdf)  

Year 2 Writing 

Writing communicates meaning in a range of narrative forms (including stories, letters, diaries, reports and instructions), 
showing an awareness of purpose and impact. Sentences are becoming varied and beginning to contain some detail. 
Ideas are developed in a sequence of sentences, which are usually punctuated correctly. High frequency words are spelt 
correctly and phonetically plausible attempts are made at more difficult words.  Children are beginning to write in 
continuous cursive writing and writing speed and stamina is developing. 

Handwriting           

Form capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters   

Use spacing between words that reflects the size of the letters 

Begin to join some letters 

Use appropriate sizing of lowercase letters and capital letters in relation to each other in most of the writing 

Use spacing between words. 

NB: It is expected that continuous cursive writing will be modelled to all children in Year 2, although some children may still need to write pre-
cursively if they are not yet physically ready. As soon as children can form each letter correctly in pre cursive style they should begin to join. 

Composition and organisation            

Write simple dictated sentences containing the GPCs taught, common exception words and punctuation taught in Year 2 accurately 

Write about real events, poetry and for different purposes.  Write about personal experience and those of others (both real and fictional) 

Consider what they are going to write before beginning by planning, rehearsing orally, writing down ideas and key words. 

Write coherently by doing the following: 

- Writing a series of sentences that follow on and are easy to read 

- Organising and structuring their writing with appropriate level of detail 

- Using a range of conjunctions to link sentences and ideas (both co-ordinating and subordinating) 

- Choosing vocabulary precisely for effect  

- Using a range of sentences types (statements, commands, questions and exclamations) and vary length  

- Maintaining appropriate voice e.g. sustain first person throughout 

- Correct choice and consistent use of tenses throughout writing 

Make simple additions, revisions and corrections to their own writing by: 

• evaluating their writing with the teacher and other pupils  

• re-reading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs 

in the continuous form  

• proof-reading to check for errors in spelling, grammar and punctuation [for example, ends of sentences punctuated correctly]  

• reading aloud what they have written with appropriate intonation to make the meaning clear. 

 

NB: It is expected that the teacher will continue to model how to  encapsulate what they want to say sentence by sentence in Year 2 and think 
out loud vocabulary choice, sentence openings and sentence structure  

Children working beyond Year 2 expectations should be encouraged to begin to write effectively for different purposes by doing the following: 

• Choosing appropriate punctuation and sentence structure, taking into account the audience and  purpose of the writing 

• Drawing on their reading to inform the vocabulary and grammar of their writing 

• Making simple additions, revisions and proof-reading corrections to their own writing 

 

  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628806/2016_KS1_Englishreading_framework_PDFA_V2.pdf
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Vocabulary, punctuation and grammar            

Use of capital letters, full stops, question marks and exclamation marks to demarcate sentences 

Commas to separate items in a list 

Apostrophes to mark where letters are missing in spelling and to mark singular possession in nouns [for example, the girl’s name] 

Use of the progressive form of verbs in the present and past tense to mark actions in progress [for example, she is drumming, he was shouting] 
in addition to the simple past and present tense 

Subordination (using when, if, that, because) and co-ordination (using or, and, but) 

Expanded noun phrases for description and specification [for example, the blue butterfly, plain flour, the man in the moon] 

How the grammatical patterns in a sentence indicate its function as a statement, question, exclamation or command 

Some features of written Standard English 

Use and understand the following terminology - noun, noun phrase, statement, question, exclamation, command, compound, suffix, adjective, 
adverb, verb, tense (past, present), apostrophe, comma 

Children working beyond Year 2 expectations should be encouraged to begin to consider how they can control their use of punctuation for effect 
through looking at how authors have done this and experimenting in their own writing. They should also begin to imitate patterns of language 

and structures from other books in their own writing and use vocabulary from other texts.  

 

Spelling            

Revision of spelling taught in Year 1 

Word endings /ge/ and /dge/  (e.g. age, badge, edge) 

The soft /c/ sound (e.g. ice, city. circle) 

Consonant spellings /wr/, /gn/, /kn/ at the beginning of words  

Word endings /el/ /al/ /il/ (e.g. travel, metal, pencil) 

/igh/ sound spelt /y/ at the end of words (e.g. cry, dry, reply) 

Word endings /es/, /ed/, /ing/, /er/, and /est/ to a root word ending in –y  

Word endings /ing/, /ed/, /er/, /est/ and /y/ to words ending in –e  

Suffixes /ment/, /ness/, /ful/, /less/ and /ly/ 

Contractions (e.g. didn’t, can’t, hasn’t) 

The possessive apostrophe (e.g. Megan’s, the man’s) 

Word ending /tion/ 

Homophones (e.g. hear/here, sun/son, where/wear) 

Common exception words: door, floor, poor, because, find, kind, mind, behind, child, children, wild, climb, most, only, both, old, old, gold, hold, 
told, every, everybody, even, great, break, steak, pretty, beautiful, after, fast, last, past, father, class, grass, pass, plant, path, bath, hour, move, 
prove, improve, sure, sugar, eye, could, should, would, who, whole, any, many, clothes, busy, people, water, again, half, money, Mr., Mrs. 
Parents, Christmas 

 

Explicit knowledge of grammar is very important, as it gives us more conscious control and choice in our language. Building 

this knowledge, however, is best achieved through a focus on grammar within the teaching of reading, writing and speaking 

rather than as discrete lessons.   There is an expectation that previously taught grammar will be continuously reinforced 

through modelled writing. 
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Suggested texts for Year 2 

 

Fiction  Non-fiction Poetry 

Tin Forest Helen Ward 

The Flower John Light  

The Deep Dark Wood Algy Craig Hall 

The Last Wolf Mini Grey 

Traditional tales with a twist e.g. The Pea 
and the Princess Mini Grey 

Little Red Riding Hood ‘Chaperon Rouge’ 
(Literacy Shed clip) + Extracts from The 
Wizards of Once, The Lie Tree and The 
Spell Thief to describe the forest 

The Black Hat  Maia Walczuk 

Jack’s Beanstalk Stinks + extracts from 
variety of texts to describe giant’s face  

The Snowman book of the classic film  + 
Extracts from The Snowman by Michael 
Morpurgo 

Winters’ Child Angela McAllister 

The Day the Crayons Quit Drew Daywalt 

The Pirates Next Door Jonny Duddle 

George’s Marvellous Medicine Roald Dahl 

How to Help a Hedgehog and 
Protect a Polar Bear Jess French 

The Land of Neverbelieve Norman 
Messenger 

Saving species Jess French 

The World of the Whale Smriti 
Prasadam Halls 

Little People Big Dreams – Martin 
Luther King 

Silver Walter de la Mare 

The Owl and the Pussycat Edward 
Lear 

The Jabberwocky extract Lewis 
Carroll  

Please Mrs Butler Allan Ahlberg 
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Year 3 

Reading 

Children will independently read a range of age related texts including fiction, non-fiction, poetry and plays with increasing accuracy. 
Pupils will be able to read precisely and at a speed that is sufficient for them to focus on understanding what they read rather than 
decoding individual words. As their decoding skills become increasingly secure, pupils will continue to develop their reading fluency 
and comprehension skills. They should build on their breadth and depth of reading resulting in them becoming enthusiastic readers, 
who read widely and frequently. Children will be able to justify their views about what they have read and articulate their reading 
preferences. English lessons will centre on high-quality literature encouraging pupils to draw on links between both reading and writing. 
Children will develop their vocabulary and actively engage in learning new words and phrases. Teachers will draw upon their expertise 
of reading by modelling their love of language and reading aloud frequently. Children will be provided with opportunities to perform 
and recite a wide range of reading material building porosity, varying intonation and developing expression. 
 

Word reading             

*At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should 
support the development of vocabulary. 

• Begin to use knowledge of root words, prefixes and suffixes to understand the meaning of new words 

• Begin to use grammatical context to decipher new words 

• Read further common exception words (see list) 

Reading comprehension (taught following a reading content domain based approach) 

2a- Give the meaning of words 
in context.  

2b- Retrieve and record 
information / identify key details 
from fiction and  non-fiction 

2c- Summarise main ideas 
from more than one 
paragraph. 

2d-Make inferences from the 
text / explain and justify 
inferences with evidence from 
the text. 

Pronounce correctly unfamiliar 
words by trying out different 
pronunciations. 

Find and copy a word or phrase  
meaning... 

Which word is closest in meaning 
to…? 

What does …… mean (in this 
sentence)? 

What does the word …… tell you 
about …..? 

 

Recognise and understand the 
function of some common features 
of information texts - headings, 
subheadings, contents page, index 

Retrieve and record information 
from non-fiction texts. 

Why had…? 

What is ___ doing/seeing/looking at 
etc? 

What does ___? 

Use the information to show whether 
each statement is true or false. 

According to the text…? 

Give main ideas from paragraphs 
and summarise them. 

Number the following events in 
order. 

Which of the following would be 
the most suitable summary of the 
text? 

Which statement is the best 
summary for the whole of the 
page? 

 

Infer characters’ feelings, thoughts 
and motives from their actions, and 
justifying inferences with evidence. 

Give opinions about characters in 
stories and explain reasons for these 
opinions, using evidence from the 
text. 

Why did/has…? 

In what ways does…? 

Put a tick in the correct box to show 
whether the statement is a fact or an 
opinion. 

2e-Predict what might happen 
from details stated and 
implied.  

2f- Identify / explain how 
information / narrative content 
is related and contributes to 
meaning as a whole. 

2g-identify explain how 
meaning is enhanced through 
choice of words and phrases. 

2h- Make comparisons within 
the text. 

Predict what might happen in texts 
based upon what has already 
happened. 

Do you think… explain your choice 
from the text  

Based on what you have read. 
What does the text suggest might 
happen to…? 

 

Explain how language choices 
contribute to the meaning of a text 

Identify the main purpose of a text. 

Draw lines to match each section to 
its main content. 

Explain why a particular verb 
choice has been made by the 
author. 
 
Explaining the impact on the 
reader of adjective choices. 

Identify words and phrases that 
grab the readers’ attention and 
attempt to explain why they do 
this 

Begin to identify formal word 
choices in texts. 

Give one example of the use of 
humour etc. in the …? 

How are they similar? 

How are they different? 

How does ____ react? 
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Teachers should subtly differentiate to provide pupils with opportunities to fulfil their potential regardless of their starting point or 
abilities. Therefore, reading skills will be differentiated based on the level of cognitive challenge within the reading domain being 
taught. 

 

Five strands of cognitive domain: 

• Accessibility of the target information. (Where can the information be found?) 

• Complexity of target information. (What is the language of the text like?) 

• Task specific complexity. (How easy is it to organise and present the answer?) 

• Response strategy. (How complex is the language of the question?) 

• Technical knowledge required. (How much work is needed to answer the question?) 

 

*https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2

_Englishreading_framework_PDFA_V3.pdf 

 

Phonics in KS2 

*As in KS1, any pupils who are still struggling to decode or are in the early stages of language acquisition with EAL, should 

be taught systematic phonics to catch up with their peers. These pupils should follow the year 3 program of study as closely 

as possible to ensure that pupils are exposed to hearing a range of age appropriate texts, literary language and vocabulary. 

 

Suggested texts for Year 3 

Fiction Non-fiction Poetry 

• Charlotte’s web E. B. White 

• The Diary of a Killer Cat  Anne Fine. 

• The Mousehole Cat Book  Antonia 

Barber. 

• Stone age boy Satoshi Kitamura. 

• Escape from Pompeii  Christina Balit 

• The Twits  Roald Dahl 

• Stig of the dump  Clive King 

• I'll Take You To Mrs Cole! Nigel Gray 

• The Hundred-Mile-an-Hour Dog Jeremy 

Strong. 

• The Minpins  Roald Dahl 

• Greta and the Giants by Zoë Tucker. 

 

• For the right to learn by Malala 
Yousafzi (non-fiction) 

• Roman Soldier's Handbook  
Lesley Sims. 

• The Secrets of Stonehenge 
Mick Manning & Brita 
Granstrom 

• Until I met Dudley Roger 
McGough 
 
 

• The lost words  Robert 

Macfarlane 

• Please Mrs Butler Alan 

Ahlburg. 

• We are Britain  Benjamin 

Zephaniah. 

• Collected Poems for 

Children  Ted Hughes. 

• Quieter than snow Berlie 

Doherty. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
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Year 3 

Writing 

Writing in year 3 should communicate meaning in narrative, poetry and non-narrative forms, showing an awareness of 
audience, organisation purpose and impact. Sentences are generally grammatically correct and there is some range in 
sentence structure. Vocabulary is beginning to be chosen for effect and is often specific to the desired purpose. Spelling 
of common words and exception words containing the year 3 spelling patterns should be correct. Handwriting is now 
moving from continuous cursive to joining. 

Handwriting           

• Handwriting is moving from continuous cursive to joining. 

• Ascenders and descenders are clear. 

• Pupils should use diagonal and horizontal strokes to join letters. 

• Lines of writing should be spaced appropriately. 

It is expected that joined cursive writing will be modelled to all children in Year 3 and pupils will follow the whole-school cursive handwriting 
scheme. 

Composition and organisation            

Children will have the opportunity to write for a range of purposes and audiences. Writing, inspired by high quality literature, will ensure clear 
writing purpose and this may link to pupil’s work across the whole curriculum, Pupils will be exposed to the writing process by clearly being 
shown how to collect ideas, how to think aloud and how to draft, revise, edit and proof read their own writing.  

Write coherently by doing the following: 

• Composing and rehearsing sentences orally (including dialogue) 

• Use some correct conventions of text type and purpose (story starters, formal introductions, descriptive language) 

• Begin to group sentences into paragraphs. 

• In narrative writing creating settings, characters and plot.  

• In non-fiction use organisational devices (subheadings). 

• Experiment with verb choices for interest and effect (for example, using alternatives for said and went)  

• Use a wider range of adjectives to engage and interest the reader. 

• Use simple and compound sentences and begin to use complex sentences. 

• Use a wider range of adjectives to engage and interest the reader  

• Use prepositions to add clarity and detail in fiction and non-fiction  

• Use adverbs of manner to modify verbs  

• Make some use of adverbs of time, place and cause  

• Enjoy and practise writing in a range of styles that are familiar to them through the books they read  

Make simple additions, revisions and corrections to their own writing by: 

• Evaluate and making revisions in their own writing and their peers. 

• Propose changes to grammar and vocabulary to improve cohesion and consistency. 

• Proof read spelling and punctuation errors. 

 

Children working beyond Year 3 expectations should be encouraged to write effectively for different purposes by doing the following: 

• Make clear choices about the appropriate style of writing. 

• Show that the impact of their reading is clear within their writing. 

• Greater emphasis is given to the choice of verbs and adverbs to add detail. 

• Sentence structures are used confidently and effectively for purpose. 

• Punctuation at the appropriate standard is varied and usually accurate. 
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Vocabulary, punctuation and grammar            

Grammar and Vocabulary. 

• The use of conjunctions, adverbs and prepositions to express time, place and cause. 

• Introducing independent and subordinate clauses. 

• Beginning to identify simple and compound sentences · 

• Correctly write verbs in present and past tense  

• Use a range of nouns and pronouns in writing to avoid repetition  

• Use adverbs including fronted adverbials demarcated with a comma. 

Punctuation 

• To use inverted commas for direct speech. 

Use and understand the following terminology – prepositions, conjunction, word family, prefix, clause, subordinate clause, direct speech, 
consonant, consonant letter vowel,  vowel letter, inverted commas.  

 

Spelling            

Revision of spelling taught in Year 2 

Develop a range of personal strategies for learning new and irregular words 

Develop a range of strategies for checking and proof reading spellings after writing  

Spell further homophones (e.g. break/brake, knot/not, grate/great) 

The possessive apostrophe in words with regular plurals (e.g. girls’, boys’) and in words with irregular plurals (e.g. children’s) 

Use the first two or three letters of a word to check its spelling in a dictionary 

Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far 

Proof-read work for spelling  errors 

Prefixes /pre-/, /dis-/, /mis-/, /re-/, /sub-/, /tele-/ /auto-/ 

/sh/ sound spelt /ch/, /s/, /ss/, /ci/ (e.g. chef, sure, mission, special) 

/ai/ sound spelt /ei/, /eigh/, /aigh/ (e.g. vein, eight, straight)  

/i/ sound spelt /y/, /o/, /u/, /ui/, /e/ (e.g. gym, women, busy, build, pretty) 

/k/ sound spelt /ch/ (e.g. scheme, chorus, echo) 

Explicit knowledge of grammar is very important, as it gives us more conscious control and choice in our language. 

Building this knowledge, however, is best achieved through a focus on grammar within the teaching of reading, 

writing and speaking. There is an expectation that previously taught grammar will be continuously reinforced through 

modelled writing and through the use of retrieval strategies.  
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Year 4 

Reading 

Children independently read a range of stories, poetry and non-fiction fluently and accurately. They respond to fiction and non-

fiction, developing their understanding of the main points and use evidence from the text to support their ideas independently.  

Pupils should continue to read widely and confidently showing an enthusiasm for reading.  They should develop an understanding 

of how to read silently as well as improving spoken language through reading and hearing whole texts read aloud to them. Children 

can comment upon organisational features of different text types and have an increasing awareness of purpose and impact.  

 

Word reading             

*At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should 
support the development of vocabulary. 

• Apply knowledge of root words, prefixes and suffixes to understand the meaning of new words. 

• Begin to use grammatical context to decipher new words 

• To read further common exception words (see list). 

• read fluently with expression and intonation, making use of punctuation 

Reading comprehension (taught following a reading content domain based approach) 

2a- Give the meaning 
of words in context.  

2b- Retrieve and record information / 
identify key details from fiction and  
non-fiction 

2c- Summarise main ideas from more 
than one paragraph. 

2d-Make inferences from the 
text / explain and justify 
inferences with evidence 
from the text. 

Find and copy a word 
or phrase  meaning... 

Which word is closest 
in meaning to…? 

What does …… mean 
(in this sentence)? 

What does the word 
…… tell you about 
…..? 

 

Understand how different non-fiction 
books may be organised and explain 
the function of an increasing range of 
structural features - glossary, 
introductions, pictures  

Retrieve and record information from 
non-fiction texts 

What is ___ doing/seeing/looking at 
etc.? 

Use the information to show whether 
each statement is true or false. 

According to the text…? 

Give main ideas from paragraphs and 
summarise them. 

Number the following events in order. 

Which of the following would be the 
most suitable summary of the text? 

Which statement is the best summary 
for the whole of the page? 

 

Draw inferences from texts 
such as inferring characters’ 
feelings, thoughts and 
motives from their actions, 
and justifying inferences 
with evidence  

Compare motives of 
characters and explain these 
using evidence from the text  

In what ways does…? 

Put a tick in the correct box to 
show whether the statement 
is a fact or an opinion. 

2e-Predict what 
might happen from 
details stated and 
implied.  

2f- Identify / explain how information 
/ narrative content is related and 
contributes to meaning as a whole. 

2g-identify explain how meaning is 
enhanced through choice of words 
and phrases. 

2h- Make comparisons 
within the text 

Explain their 
predictions for 
stories. 

Do you think… explain 
your choice from the 
text  

Based on what you 
have read. What does 
the text suggest 
might happen to…? 

 

Identify the themes and genres of 
writing and explain how these themes 
are conveyed (language choices, 
stylistic features)  

Identify the main purpose of a text. 

Draw lines to match each section to its 
main content. 

Explain how the writer’s choice of 
certain words makes the reader feel.  

Describe how setting and atmosphere 
have been created  

Explain the desired impact of writers’ 

language choices 

Begin to explain how the atmosphere 
of narrative text is created, identifying 
the words and phrases used to do this  

 

Compare different 
characters in stories, using 
evidence from the text to 
explain how these 
differences are created. 

How are they similar? 

How are they different? 

How does ____ react? 

 
 



 

Woodfield Primary School English Overview 15 

Teachers should subtly differentiate to provide pupils with opportunities to fulfil their potential regardless of their starting point or 
abilities. Therefore, reading skills will be differentiated based on the level of cognitive challenge within the reading domain being 
taught. 

 

Five strands of cognitive domain: 

• Accessibility of the target information. (Where can the information be found?) 

• Complexity of target information. (What is the language of the text like?) 

• Task specific complexity. (How easy is it to organise and present the answer?) 

• Response strategy. (How complex is the language of the question?) 

• Technical knowledge required. (How much work is needed to answer the question?) 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_

Englishreading_framework_PDFA_V3.pdf 

 

Phonics in KS2 

*As in KS1, any pupils who are still struggling to decode or are in the early stages of language acquisition with EAL, should 

be taught systematic phonics to catch up with their peers. These pupils should follow the year 4 program of study as closely 

as possible to ensure that pupils are exposed to hearing a range of age appropriate texts, literary language and vocabulary. 

 

Suggested texts for Year 4 

Fiction Non-fiction Poetry 

• The Amazing Story of Adolphus Tips 

Michael Morpurgo. 

• Harry Potter and the Philosopher's 

Stone  J. K Rowling 

• The Lion, the Witch and the Wardrobe 

Novel C. S. Lewis 

• The Firework Maker's Daughter  Phillip 

Pullman 

• The Miraculous Journey of Edward 

Tulane  Kate DiCamillo 
• Fortunately, the Milk  Neil Gaiman 

• How To Train Your Dragon Cressida 

Cowell. 

• Sky Chasers Emma Carroll. 

• The Story of Tutankhamun 

Patricia Cleveland-Peck. 

• Fanatical about Frogs Owen 

Davey 

• Everest: The Remarkable Story 

of Edmund Hillary and Tenzing 

Norgay 
• Viking Longship Mick Manning 

and Brita Granstrom 

 
 

• Silly Verse for Kids  Spike 

Milligan 

• New and Collected 

Poems for Children Carol 

Ann Duffy  
• Let’s Celebrate! Festival 

poems from around the 

world. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
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Year 4 

Writing 

Writing is clear, coherent and organised appropriately, including use of paragraphs. A variety of sentence structures are 
used along with varied and specific vocabulary to create interest. A wider range of punctuation is being used and most 
spelling is accurate. Handwriting is clear and legible. Pupils will be able to write for a range of purposes and audiences 
and adapt the form they use accordingly. Children are beginning to understand the writing process and can assess the 
effectiveness of their own and others writing suggesting improvements. 

Handwriting           

Handwriting is consistently clear and legible. 

*It is expected that joined cursive writing will be modelled to all children in Year 4 and pupils will follow the whole-school cursive handwriting 
scheme.  

Composition and organisation            

Children will have the opportunity to write for a range of purposes and audiences. Writing, inspired by high quality literature, will ensure clear 
writing purpose and this may link to pupil’s work across the whole curriculum, Pupils will be exposed to the writing process by clearly being 
shown how to collect ideas, how to think aloud and how to draft, revise, edit and proof read their own writing.  

Write coherently by doing the following: 

• In narrative writing, plot, characters and setting are developed through description. 

• The purpose of writing is clear through vocabulary selection (formal, narrative, instructional, descriptive, persuasive) 

• Using paragraphs organised around a theme with suitable introductions 

• Use organisational devices in non-narrative writing (headings and sub-headings ) 

• Write using a range of sentence structures, including complex sentences. 

• Create settings, characters and plots in narrative writing using description. 

• Use a range of vocabulary (adjectives, adverbs, verbs) chosen specifically for effect. 

• Whole pieces of writing have a clear structure with an appropriate introduction and conclusion. 

• Subject/verb agreement is broadly accurate. 

• Pronouns are used to aid cohesion and avoid repetition. 

Make simple additions, revisions and corrections to their own writing by: 

• Assessing the effectiveness of their own and others’ writing and suggesting improvements. 

• Proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences. 

• Proof-read for spelling and punctuation errors. 

Children working beyond Year 4 expectations should be encouraged to write effectively for different purposes by doing the following: 

• The purpose of writing is clear and appropriately structured, with deliberate attempts to engage the reader. 

• Controlled use of a range of sentence structures enhances the quality of writing. 

• The full range of punctuation within the expected standard is used and is almost always accurate. 

• Word choices are well considered and used to create descriptions, events, tension and emotion. 

• Clear links with reading are made with writers, using models. 
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Vocabulary, punctuation and grammar            

Grammar and Vocabulary. 

• Understanding standard verb forms instead of local spoken forms for verb inflections · ( e.g. we were instead of we was, I did 

instead of I done) 

• The use of fronted adverbials ·  

• The appropriate use of pronouns or nouns to avoid repetition and aid cohesion. 

• Identifying determiners. 

• Extending the use of noun phrases by the addition of modifying adjectives, nouns and prepositional phrase. 

Punctuation 

• Full speech punctuation should be used accurately.  

• Apostrophes to mark plural possession. 

• Use of commas after fronted adverbials. 
 

*Use and understand the following terminology – determiner, adverbial phrase, pronoun, preposition, possessive pronoun, 
independent clause, subordinate clause. 

 

Spelling            

Revision of spellings taught in Year 3 

Use all types of apostrophes accurately, including the spelling of possessive plurals and irregular plurals   

Understand and use prefixes and suffixes. 

Spell high frequency and everyday words correctly 

Plausible attempts are made to spell difficult words. 

Write simple sentences as dictated by an adult. 

To develop a range of personal strategies for learning new and irregular words 

To develop a range of strategies for checking and proof reading spellings after writing  

To use the first two or three letters of a word to check its spelling in a dictionary 

To write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far 

To proof-read work for spelling  errors 

Prefixes /in-/, /il-/, /im-/, /ir-/, /inter-/, /anti-/ 

Suffixes /-ation/, /-ous/ 

Suffixes beginning with a vowel to words of more than one syllable (e.g. /-ing/, /-er/) 

Possessive apostrophe with singular proper nouns (e.g. London’s population)  

Possessive apostrophe with plural words (e.g. boys’, babies’)  

/s/ sound spelt /sc/ (e.g. science)  

/tion/ sound spelt /sion/, ssion/, /cian/ 

Explicit knowledge of grammar is very important, as it gives us more conscious control and choice in our language. 

Building this knowledge, however, is best achieved through a focus on grammar within the teaching of reading, writing 

and speaking. There is an expectation that previously taught grammar will be continuously reinforced through modelled 

writing and through the use of retrieval strategies.  
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Year 5 

Reading 

Children should read and listen to a wide range of poetry, fiction, plays, non-fiction and reference books. Even though 
pupils can read independently, they should have a wealth of opportunities to listen to texts that they may not choose to 
read themselves. Pupils should read age- appropriate books with accuracy and at a reasonable speaking pace.  They can 
discuss significant ideas, themes, events and characters with reference to the text. They identify key language and 
structural features of a range of texts. They are beginning to understand choices made by authors and the intended 
audience. Pupils should share their enjoyment of learning new vocabulary and apply this when they are reading.  
 

Word reading             

*At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should 
support the development of vocabulary. 

• Can read all text types fluently and accurately. 

• Is beginning to read aloud for a purpose. 

• Will use knowledge of text content to aid meaning in unfamiliar words. 

• Is beginning to use etymological and morphological knowledge to decipher meaning. 

• Use knowledge of root words, prefixes and suffixes to understand the meaning of new words. 

Reading comprehension (taught following a reading content domain based approach) 

2a- Give the meaning of 
words in context.  

2b- Retrieve and record 
information / identify key 
details from fiction and  non-
fiction 

2c- Summarise main ideas 
from more than one 
paragraph. 

2d-Make inferences from the 
text / explain and justify 
inferences with evidence from 
the text. 

Find and copy a word or phrase  
meaning... 

Which word is closest in 
meaning to…? 

What does …… mean (in this 
sentence)? 

What does the word …… tell 
you about …..? 

 

Distinguish between statements 

of fact and opinion. 

Why had…? 

What is ___ doing/seeing/looking 
at etc? 

What does ___? 

Use the information to show 
whether each statement is true or 
false. 

According to the text…? 

Summarise themes of whole 
texts, identifying key details 
that supports main ideas 

Number the following events in 
order. 

Which of the following would 
be the most suitable summary 
of the text? 

Which statement is the best 
summary for the whole of the 
page? 

 

Infer the motivations of 

characters based on contextual 

clues. 

Explain the possible reaction of 

readers to 

characters/settings/plot 

Why did/has…? 

In what ways does…? 

Put a tick in the correct box to 
show whether the statement is a 
fact or an opinion. 

2e-Predict what might happen 
from details stated and implied.  

2f- Identify / explain how 
information / narrative content is 
related and contributes to 
meaning as a whole. 

2g-identify explain how 
meaning is enhanced through 
choice of words and phrases. 

2h- Make comparisons within the 
text 

Do you think… explain your 
choice from the text  

Based on what you have read. 
What does the text suggest 
might happen to…? 

 

Identify the main purpose of a 
text. 

Draw lines to match each section 
to its main content. 

Identify play on words and 

explain how these are used for 

humour. 

Identify figurative language 

and explain the impact of this 

upon the reader 

Give one example of the use of 
humour etc. in the …? 

How are they similar? 

How are they different? 

___ and ____ react differently to 

seeing___ 

How does ____ react? 
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Teachers should differentiate to provide pupils with opportunities to fulfil their potential regardless of their starting point or 
abilities. Therefore, reading skills will be differentiated based on the level of cognitive challenge within the reading domain being 
taught. 

 

Five strands of cognitive domain: 

• Accessibility of the target information. (Where can the information be found?) 

• Complexity of target information. (What is the language of the text like?) 

• Task specific complexity. (How easy is it to organise and present the answer?) 

• Response strategy. (How complex is the language of the question?) 

• Technical knowledge required. (How much work is needed to answer the question?) 

 

*https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2

_Englishreading_framework_PDFA_V3.pdf 

 

Phonics in KS2 

*As in KS1, any pupils who are still struggling to decode or are in the early stages of language acquisition with EAL, should 

be taught systematic phonics to catch up with their peers. These pupils should follow the year 5 program of study as closely 

as possible to ensure that pupils are exposed to hearing a range of age appropriate texts, literary language and vocabulary. 

Suggested texts for Year 5 

Fiction Non-fiction Poetry 

• Who Let the Gods Out?  Maz Evans 

• Room 13 by Robert Swindells. 

• The Wolf and the Wilder Katherin 

Rundell. 
• Artemis Fowl  Eoin Colfer 

• Hacker by Malorie Blackman 

• The Boy At the Back of the Class  Onjali 

Rauf 

• Armistice Runner Tom Palmer  

• The Girl of Ink & Stars  Kiran Millwood 

Hargrave 

• Daily Life in the Maya 

Civilization by Nick Hunter. 

• Dr Maggie's Grand Tour of the 

Solar System Dr Maggie Aderin-

Pocock 

• How To Be An Astronaut and 

Other Space Jobs Dr Sheila 

Kanani & Sol Linero 

• Strange But True: 10 of the 

World’s Greatest Mysteries 

Explained  Kathryn Hulick 

• The Lady Of Shalott  

Alfred Tennyson 

• Overheard in a Tower 

Block by Joseph Coelho 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
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Year 5 

Writing 

Writing communicates clear meaning in a number of genres, showing an understanding of purpose and impact. Writing 
is organised appropriately for the text type and paragraphs are used correctly. Words are chosen for effect and technical 
language is beginning to be used correctly. Sentence structure is varied and nearly all punctuation is correct. Most 
spellings are correct and handwriting is clear and legible.  

 

Handwriting           

• Handwriting is consistently clear, legible, and increasing in speed. 

It is expected that joined cursive writing will be modelled to all children in Year 5 and pupils will follow the whole-school cursive handwriting 
scheme.  

Composition and organisation            

Children will have the opportunity to write for a range of purposes and audiences. Writing, inspired by high quality literature, will ensure clear 
writing purpose and this may link to pupil’s work across the whole curriculum, Pupils will be exposed to the writing process by clearly being 
shown how to collect ideas, how to think aloud and how to draft, revise, edit and proof read their own writing.  

Write coherently by doing the following: 

• The purpose of writing is clear through the selection of appropriate form and style. 

• The purpose of writing is clear through vocabulary selection (formal, narrative, instructional, descriptive, persuasive) 

• Whole texts are appropriately structured, with opinions and sense maintained. 

• Through use of appropriate description, create and maintain the desired atmosphere in narrative writing.  

• Varying paragraph length is used appropriately to impact upon and interest the reader. 

• Organisation is logical and appropriate for text type. 

• Style is appropriate to the type of writing with some words chosen for effect. 

• Sentences are mostly grammatically sound, with some attempts at complex and compound with subordination. 

• Begin to use passive sentences, modal verbs and relative clauses with effect for clarity and impact 

• Modal verbs are used to indicate degrees of possibility  

• Relative clauses beginning with who, which, where, when, whose and that are used effectively  

• Organisational devices are appropriate to the purpose of the text  

Cohesive devices (pronouns, adverbs of consequence, time, adverbial and prepositional phrases) are used within and between 

paragraphs  

• Placement of subordinate clauses within a sentence is varied to add and maintain interest  

Make simple additions, revisions and corrections to their own writing by: 

• Own work is edited and improved, using guidance and own knowledge. 

• Assess the effectiveness of their own and others writing. 

• Ensure a consistent use of tense throughout a piece of writing. 

• Proof read for spelling and punctuations errors. 

Children working beyond Year 5 expectations should be encouraged to write effectively for different purposes by doing the following: 

• Write texts in different contexts across the curriculum with clear purpose and audience. 

• Pupils use standard English consistently and the level of formality is appropriate for the register of the text. 

• The length, structure and organisation of sentences are deliberately selected for effect. 

• Controlled use of organisational devices ensures whole texts maintain purpose and cohesion throughout. 

• Punctuation, including for parenthesis, is accurate, controlled and used for effect, to add clarity and for succinctness. 
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Vocabulary, punctuation and grammar            

Grammar and Vocabulary. 

• Use of relative clauses beginning with ‘who’, ‘which’, ‘where’, ‘why’, ‘whose’, ‘that’, or an omitted relative pronoun  

• Indicating degrees of possibility using modal verbs (e.g. might, should, will, must) or adverbs (e.g. perhaps, surely) 

• Use of devices to build cohesion within a paragraph (e.g. then, after that, this, firstly)  

• Linking ideas across paragraphs using adverbials of time (e.g. later), place (e.g. nearby) and number (e.g. secondly) 

• Extend use of adverbs to indicate degrees of possibility (perhaps, surely). 

• Identifying and using modal verbs to indicate degree of possibility (might, should, will, must) 

• The use of relative clauses beginning with who, which, where, when, whose, that) 

Punctuation 

• Use of brackets, dashes or commas to indicate parenthesis  

• Use of commas to clarify meaning or avoid ambiguity 

• Use commas to mark clauses and phrases 

 

Use and understand the following terminology – modal verb, relative pronoun, relative clause, parenthesis, bracket, dash, cohesion, ambiguity. 

 

 

Spelling            

Use suffixes and prefixes correctly 

Spell most words with silent letters correctly 

Begin to use a dictionary and thesaurus correctly 

Use and understand the spellings from attached spelling plan  

Proof-read work effectively 

Revision of spellings taught in Year 4 

To develop a range of personal strategies for learning new and irregular words 

To develop a range of strategies for checking and proof reading spellings after writing 

To spell words with ‘silent’ letters (e.g. knight, psalm, solemn) 

To continue to distinguish between homophones (e.g. isle/aisle, affect/effect, whose/who’s)  

To use knowledge of morphology and etymology in spelling 

To use a thesaurus 

To proof-read work for spelling  errors 

To check spellings using another source (e.g. spell checker on screen)  

Words containing the letter string /ough/ 

Words ending in /-able/, /-ably/, /-ible/, /-ibly/ 

The use of hyphens within words (e.g. co-ordinate, co-operate) 

/ee/ sound spelt /ei/ (e.g. receive, ceiling) 

Explicit knowledge of grammar is very important, as it gives us more conscious control and choice in our language. 

Building this knowledge, however, is best achieved through a focus on grammar within the teaching of reading, 

writing and speaking. There is an expectation that previously taught grammar will be continuously reinforced through 

modelled writing and through the use of retrieval strategies.  
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Year 6 

Reading 

Children understand a range of stories, poetry and non-fiction texts, including reference book. They enjoy a range of 
modern fiction and books from our literary heritage.  Pupils can discuss significant ideas, themes, events and characters 
with reference to the text, using inference and deduction accurately. They identify key language and structural features 
and can comment on their effectiveness. Pupils can discuss what they have read and share and challenge viewpoints. 
They understand choices made by authors and the effect on the intended audience. 
 

Word reading             

*At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should 
support the development of vocabulary. 

• Can read all text types fluently and accurately, including reference and subject-specific books. 

• Can read aloud to an audience using clarity and intonation.  

• Will use etymological knowledge to decipher meaning. 

Reading comprehension (taught following a reading content domain based approach) 

2a- Give the meaning of 
words in context.  

2b- Retrieve and record 
information / identify key 
details from fiction and  non-
fiction 

2c- Summarise main ideas 
from more than one 
paragraph. 

2d-Make inferences from the 
text / explain and justify 
inferences with evidence from 
the text. 

Will use etymological knowledge 
to decipher meaning. 

Find and copy a word or phrase  
meaning... 

Which word is closest in meaning 
to…? 

What does …… mean (in this 
sentence)? 

What does the word …… tell you 
about …..? 

 

Why had…? 

What is ___ doing/seeing/looking at 
etc? 

What does ___? 

Use the information to show whether 
each statement is true or false. 

According to the text…? 

Scan and skim for main points, 
summarising concisely. 

Number the following events in 
order. 

Which of the following would be 
the most suitable summary of the 
text? 

Which statement is the best 
summary for the whole of the 
page? 

 

Identify subtle hints and explain how 
these contribute to the readers’ 
experience. 

Fully explain the motivation for the 
feelings and actions of characters 
based on a range of evidence. 

Will use all evidence accurately and 
reference to own opinion. 

Why did/has…? 

In what ways does…? 

Put a tick in the correct box to show 
whether the statement is a fact or an 
opinion. 

2e-Predict what might 
happen from details stated 
and implied.  

2f- Identify / explain how 
information / narrative content is 
related and contributes to 
meaning as a whole. 

2g-identify explain how 
meaning is enhanced 
through choice of words and 
phrases. 

2h- Make comparisons within 
the text 

Predict accurately from implied 
details as well as hints in the plot. 

Do you think… explain your choice 
from the text  

Based on what you have read. 
What does the text suggest might 
happen to…? 

 

Consider how narrative voice 
influences the reaction of readers to 
a text. 

Identify the main purpose of a text. 

Draw lines to match each section to 
its main content. 

Identify the atmosphere of a text, 
find evidence to support how this 
is established and explain the 
impact of language used to create 
atmosphere. 

Identify literary techniques and 
explain how these are used to 
achieve a desired outcome 

Find evidence of a range of 
figurative language use, including 
extended metaphors, and discuss 
the impact of this 

Understand the common differences 
and similarities between text types. 

How are they similar? 

How are they different? 

___ and ____ react differently to 

seeing___ 

How does ____ react? 
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Teachers should subtly differentiate to provide pupils with opportunities to fulfil their potential regardless of their starting point or 
abilities. Therefore, reading skills will be differentiated based on the level of cognitive challenge within the reading domain being 
taught. 

 

Five strands of cognitive domain: 

• Accessibility of the target information. (Where can the information be found?) 

• Complexity of target information. (What is the language of the text like?) 

• Task specific complexity. (How easy is it to organise and present the answer?) 

• Response strategy. (How complex is the language of the question?) 

• Technical knowledge required. (How much work is needed to answer the question?) 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_

Englishreading_framework_PDFA_V3.pdf 

 

Phonics in KS2 

*As in KS1, any pupils who are still struggling to decode or are in the early stages of language acquisition with EAL, should 

be taught systematic phonics to catch up with their peers. These pupils should follow the year 6 program of study as closely 

as possible to ensure that pupils are exposed to hearing a range of age appropriate texts, literary language and vocabulary. 

 

Suggested texts for Year 6. 

Fiction Non-fiction Poetry 

• Carrie’s War by Nina Bawden. 

• Letters from the Lighthouse by Emma 

Carroll. 

• Maus- graphic novel by  Art Spiegelman  

• The Book Thief by Markus Zusak. 

• The Giant’s necklace by Michael 

Morpurgo  

• Eragon by Christopher Paolini. 

• Great Expectations by Charles Dickens  

• The Wolf's Story: What Really 

Happened to Little Red Riding Hood by 

Toby Forward and Izhar Cohen. 

• The Nowhere Emporium Ross 

Mackenzie 

• The Graveyard book Neil Gaiman 

•  Twelfth Night  William Shakespeare. 

(AN) 

• The Wolves in the Walls by Neil Gaiman  

• Charles Darwin’s On the Origin 

of Species Sabina Radeva 

• Now or Never: A Dunkirk Story 

Bali Rai 

• Dark Sky Night by Phillip 

Gross. 

• The Highwayman Alfred 

Noyes 

 

 

 

 

 

 

 

 

 

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628816/2016_KS2_Englishreading_framework_PDFA_V3.pdf
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Year 6 

Writing 

Writing is varied and interesting, conveying meaning in a number of forms, which show a deep understanding of 
audience and purpose. Writing is clearly organised appropriately for the text type and paragraphs are used to develop 
and enhance ideas. Imaginative and precise words are chosen for impact and technical language is used correctly. 
Sentence structure is varied for effect and all punctuation is correct. Most spellings are correct and handwriting is clear 
and legible. 

 

Handwriting           

• Handwriting is consistently clear and legible and increasing in speed 

• Can make decisions on implements and style of handwriting 

It is expected that joined cursive writing will be modelled to all children in Year 6 and pupils will follow the whole-school cursive handwriting 
scheme.  

Composition and organisation            

Children will have the opportunity to write for a range of purposes and audiences. Writing inspired by high quality literature will ensure clear 
writing purpose and writing may link to pupil’s work across the whole curriculum, Pupils will be exposed to the writing process by clearly being 
shown how to collect ideas, how to think aloud and how to draft, revise, edit  proof read their own writing.  

Write coherently by doing the following: 

• Write effectively for a range of purposes and audiences, selecting language that shows good awareness of the reader (e.g. the use 

of the first person in a diary; direct address in instructions and persuasive writing) 

• Organisation is logical and clearly appropriate for text type and audience, including formal speeches and use of subjunctive forms. 

• Linking ideas across paragraphs using a wider range of cohesive devices: semantic cohesion (e.g. repetition of a word or phrase), 

grammatical connections (e.g. the use of adverbials such as ‘on the other hand, in contrast, or as a consequence’), and ellipsis 

• Use a range of sentences, varying length, subject and structure with precision 

• Use passive sentences, modal verbs and relative clauses with effect for clarity and impact  

• Use as range of narrative and non-fiction techniques to maintain interest, enhance effect and clarify meaning. 

• Use of layout devices, such as headings, sub-headings, columns, bullets, or tables, to structure text 

• In narratives, describe settings, characters and atmosphere 

• Integrate dialogue in narratives to convey character and advance the action 

• Select vocabulary and grammatical structures that reflect what the writing requires, doing this mostly appropriately (e.g. using 

contracted forms in dialogues in narrative; using passive verbs to affect how information is presented; using modal verbs to suggest 

degrees of possibility) 

• Use verb tenses consistently and correctly throughout their writing 

• Use the range of punctuation taught at key stage 2 mostly correctly^ (e.g. inverted commas and other punctuation to indicate direct 

speech) 

Make additions, revisions and corrections to their own writing by: 

• Assess the effectiveness of their own and others’ writing. 

• Proposes changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning. 

• Ensure the consistent and correct use of tense throughout a piece of writing. 

• Ensure correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and 

writing and choosing the appropriate register. 

• Proofread for spelling and punctuation errors. 

• Perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear. 

Children working beyond Year 6 expectations should be encouraged to write effectively for different purposes by doing the following: 

• Write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what they 

have read as models for their own writing (e.g. literary language, characterisation, structure) 

• Distinguish between the language of speech and writing3 and choose the appropriate register 

• Use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, dashes, colons, hyphens) and, when necessary, use 

such punctuation precisely to enhance meaning and avoid ambiguity. 
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Spelling            

Use a range of strategies to spell correctly 

Use a dictionary and thesaurus correctly 

Use and understand the spellings from attached spelling plan  

Proof-read work effectively 

Revision of spellings taught in Year 5 

To develop a range of personal strategies for learning new and irregular words 

To develop a range of strategies for checking and proof reading spellings after writing 

To use knowledge of morphology and etymology in spelling  

To use dictionaries to check the spelling and meaning of words 

To use a thesaurus 

To proof-read their own and other people’s work for spelling  errors 

Suffixes /-cious/, /-tious/ 

Word endings /-al/ (e.g. special, artificial) 

Word endings /-ance/, /-ancy/, /-ence/,  

/-ency/ 

To continue to distinguish between homophones (e.g. advice/advise, practice/practise, device/devise) 

 

Explicit knowledge of grammar is very important, as it gives us more conscious control and choice in our language. 

Building this knowledge, however, is best achieved through a focus on grammar within the teaching of reading, writing 

and speaking. There is an expectation that previously taught grammar will be continuously reinforced through modelled 

writing and through the use of retrieval strategies.  

 

 

 

 

Vocabulary, punctuation and grammar            

Grammar and Vocabulary. 

• Use a wide range of conjunctions, including phrases and subordination 

• Use all punctuation correctly including hyphens, colons, brackets, dashes, commas and semi-colons 

• Use imaginative and precise word choices that add detail and effect to writing 

• Use and understand the vocabulary terminology in year 6 appendix 

• Ensure tenses are consistent throughout a piece of writing  

• Use of the passive voice to affect the presentation of information in a sentence (e.g. ‘I broke the window in the greenhouse’ versus 

‘The window in the greenhouse was broken’)  

• Use of expanded noun phrases to convey complicated information concisely (e.g. ‘The boy that jumped over the fence is over there’, 

or ‘The fact that it was raining meant the end of sports day.’)  

• Know the difference between structures typical of informal speech and structures appropriate for formal speech and writing, such as 

the use of question tags, (e.g. ‘He’s your friend, isn’t he?’), or the use of the subjunctive in some very formal writing and speech 

Punctuation 

• Use of the semi-colon, colon and dash to mark the boundary between independent clauses (e.g. ‘It’s raining; I’m fed up.’)  

• Use of the colon to introduce a list  

• Use of bullet points to list information  

• Know how hyphens can be used to avoid ambiguity (e.g. ‘man eating shark’ versus ‘man-eating shark’, or ‘recover versus re-cover’ 

Use and understand the following terminology -active and passive voice, subject and object, hyphen, colon, semi-colon, bullet points, synonym 
and antonym. 
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Oracy and Spoken language 

“Oracy is the ability to articulate ideas, develop understanding and engage with others through spoken language.  In 
school, oracy is a powerful tool for learning; by teaching students to become more effective speakers and listeners we 
empower them to better understand themselves, each other and the world around them. 

Through a high quality oracy education students learn through talk and to talk. This is when they develop and deepen 
their subject knowledge and understanding through talk in the classroom, which has been planned, designed, modelled, 
scaffolded and structured to enable them to learn the skills needed to talk effectively. .” Voice 21 

 

 KS1 LKS2 (Years 3 and 4) UKS2 (Years 5 and 6) 

Physical 

 

• To use body language 

to show active listening 

and support meaning 

when speaking. 

• To speak clearly in a 

range of contexts. 

• Considers movement 

when addressing an 

audience. 

 

 

 

•  To use the appropriate 

tone of voice in the right 

context. 

• To speak clearly and 

confidently in a range of 

contexts. 

• To project their voice to 

a large audience. 

• Considers position and 

posture when 

addressing an audience. 

• To speak fluently in 

front of an audience. 

• To deliberately vary tone and 

voice in order to convey 

meaning. 

• For gestures to become 

increasingly natural. 

• Consciously adapt tone, pace and 

volume of voice within a single 

situation. 

• To have a stage presence. 

• To use gesture to support the 

delivery of ideas. 

• To project their voice to a large 

audience. 

 

Linguistic 

 

• To use a range of 

sentence stems. 

• To take opportunities 

to try out new 

language even if it is 

not used correctly. 

• To use conjunctions to 

organise and sequence 

ideas. 

• To vary sentence 

structures and length 

when speaking. 

• To carefully consider 

words and phrasing they 

use to express their 

ideas. 

• To use vocabulary 

appropriate to the topic 

in hand. 

 

• To use specialist vocabulary 

accurately. 

• To use and innovate on an 

increasingly sophisticated range 

of sentence stems  with fluency 

and accuracy. 

• To be comfortable using idiom 

and expression. 

To make precise language 

choices. 

Cognitive 

 

• To build on others 

ideas in discussions. 

• To disagree with 

someone else politely. 

• To explain events in 

chronological order. 

• To reflect on their own 

oracy and suggest 

ways to improve with 

support. 

• To recognise when 

they haven’t 

understood something 

and ask questions to 

help with this. 

• To identify when a 

discussion is going off 

topic and bring it back. 

• To reflect on discussions 

and suggest how to 

improve. 

• To make connections 

between what has been 

said and their own and 

others experiences. 

• To make connections 

between what has been 

said and their own and 

others experiences. 

 

• To offer opinions that aren’t 

their own. 

• To structure extended 

presentational talk. 

• To construct a detailed  

argument or complex narrative. 

• To ask probing questions. 

• To be able to give supporting 

evidence. 

• To be able to draw upon 

knowledge of the world to 

support their own point of view 

and explore other perspectives. 

Social and 
Emotional 

 

• To start to develop and 

awareness of 

audience. 

• To be aware of others 

who have not spoken 

and invite them into 

the discussion 

• Confident delivery of 

pre-prepared material. 

• To speak with 

confidence in front of an 

audience. 

• To use more natural and 

subtle prompts for turn 

taking. 

• To feel confident 

organising group talk. 

 

• To adapt the content of their 

speech for a specific audience.  

• To use humour effectively. 

• To speak with flair and passion. 

• To engage in conversation with 

an unfamiliar adult as an equal. 

• To organise group discussions 

independently of an adult. 
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